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Abstract

The Effect of a Paired Reading Program
on Reading Achievement and Attitude

in a Third Grade Classroam

Carcl ann Leach

The purpose of this study was to determine if a paired reading program
had an effect on reading achievement and reading attitude of a
selected group of third graders. Student pairing was based on the
results of a Student Attitude Survey which was one component of
portfolio assessment. within the survey, "at-risk" readers identified
"more able' readers in the classrocom, The "at-risk" and "more able"
readers were paired as partners for a sixteen week period, sharing and
modeling reading strategies. The California Test of Basic Skills

was used as a pre- and post- best to measure achievement. A pre- and
post- attitude survey was administered Lo view changes in attitude

toward reading.

As for achievement, there were substantial gains for tutees., 'The results
indicate that those tutees who entered third grade reading below grade
level, are presently reading at or above present grade level. In two
cases, post test data show evidence that tutees are presently reading at:
grade equivalents shown to be higher than that of their tutors.

Results of the attitude survey reflect attitudes f the tutees to be
more posit.i.ve. as a result of the program and very similar to that

of their tutors.

Recammendations are made to Leachers who may b interested in limplementing

a paired reading program into their classroom
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CHAPTER ONE

The Problem

Resourceful teachers are always looking for ways to expose
students to opportunitles which wlll enhance learnlno. Far too
often, students withln the classroom are untapped resources that
teachers fall to recognize. Today, as teachers face critlca’
classroom mahagement problems lncludlng larger classes, less funding
for remedial programs, more mandated federal and state programs.
administrative paperwcrk, and educational, cultural and ematlonal
diversglty within the classroom, teachers are being forced tc seek
alternatlve methods to meet the needs of an ever changlng student
population. Peer tutoring may be one strategy which, when
Implemented, can provide an alternative solutlon to an already

/ overburdened system.
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My Interest in peer tutoring evolved as a result of an interest
In portfollo assessment as part of whole language Implementation In
the classroom. 0Qne of the components of the portfollo was a Student
Attltude Survey which each student completed In the Fall. After
reviewlng these surveys, 1 began to see a pattern develop for my
*at-risk"readers. Each of these students perceived themselves as
poor readers and generally did not enjoy reading, Yet they were not
only able to ldentify gooa readers in the class, but they could also
explaln what these "good readers" did to make them good readers. I
began toc wonder about what would happen if I paired the "at-risk’

reader with the indlvidually ldentified "more-able" reader.

Statement of the Problem

This pE‘oJ-'"-f:‘.' wag designed to siew the impact of palred readling
on student achievement. and attltudes toward reading. The questlon

developed for study was whether palred reading was an effective

s
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strategy which could be easlly !mplemented wlthln classroocm
Irstruction. 1f so, how would a palred reading strategy affect the
reading achlevement and attitudes of five selected students In an
urban/suburban third grade. Speclfically, I am seeklng to answer:
Wl1l1 reading attltudes become more positlve as a
result of paired readlng?
Wlil reading achievement lncrease?
Definitions
Asgessment - Evaluatlon of student progress toward achleving goals
and outcomes of instructlon.
Attitude - Self-perception of student as toc hls competency and
preferences In readlng.
Peer Tutoring -~ A more able child helping 4 less able chlld in
(%)
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a cooperatlve working palr. For the purposes of
thls project, It is timlted to palred reading as

part of regular classroom Instructlon.

Portfollo - Folder |In which the results of various assessments

are organlzed for the purpose of evaluatlon

Tutee - At-risk readlng student ldentified through
self-evaluation of reading attitude survey.
Fecipient of asslstance from tutor durlng

paired classroom readl:g.

Tutor - Same age peer offering support and relnforcement to
learning pactner. Identifled by tutee as a more
able reader within the ¢lassroom.

Limitations

This study has limitati~ns that may or may not affect the
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valldlty and rellablllty of the results.

Although the flnal surveys are anonvmous, the responses may be
blased because of the respondents deslre to supply information whlch
mlght reflect this researcher’s opinlon (Kamll, Langer, & Shanahan,
1985),

The sample is small ( »nly ten children ) which limits th
generallzabiiity. Also, generallzations of the flndlngs can oniy be
made to populatlons which are simllar te the one from which this
sample has been drawn.

In additlon to regular clasgsroom lnstruction, three of the
pariiclpants alsc recelve Chapter I eadlng lnstructlon for sixty
minutes each week, Thls pullout program may or may not affect
results |n achievement.

The attitude survey was teacher-made,, for purposes of portfollo
assessment. It did not have previously establlshed validity or

reliability.

-a
[
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Signlficance of the Study

This palred reading project emerged as an outgrowth of an
attltude survey which was completed by each of my thlrd grade
students, and which was to be included in their portfollos, When I
noted that a similar attitude pattern emerged among the poorer
readers in the class as result of the survey, I planned to group
readers as paired learning partners. This approach developed from a
need tc provide for these students a reading program which would
allow students Increased time in actlve reading engagement and
immediate feedback for the "at - rlisk" reader., Additlonally, my
Intention was to have more able readers modellng successful reading

strategies for theat-risk”reading pactner.

This project would be of significance to teachers planning to

Inltlate a paired reading program as a classrcom instructional
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strategy. It would be of particular !nterest to teachers who notice

*at-risk" readers spending considerable amounts of "down-time® as

passive observers durlng independent reading or cooperatlve group

activitles.

QOf possible interest to teachers, and Included in thls project,

are Instruments for the {dentification and assessment of Students,

suggestlons for implementation of a paired-reading program and a

description of litecacy learning methods used in a thlrd grade

classroom,
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CHAPTER 2

Review of Literature

Thig project exam!nes peer teaching in language arts and its
affects on achievement and attltude. [ w!li{ begin with a revliew of
the literature describing the hisiorlcal perspectives of peer

tutoring, the effectlveness of the peer tutorling process and )inks

to studant achlevement and attltude.

Historical Perspectlves

Helping relationships between students have been utllized by

teachers for venturies and can be traced back to the flrst century.

i
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Since that tlme, peer tutoring has alternately wavered between
obscurity and resurgence. During the last two decades, once again

educators In the Unlted States have promoted the use of peer

teachlng.

The one rcom schoclhouses of the late ninerteenth and early
twentleth centurles depended on students helping other students.
Thelen (1969 polnts out that this idea is hardly new. "Friends
have aiways done some homework together ....The “llttle red schonl
house,’ In which six to twenty students of all ages studled In one
rcom presided over by a single teacher, relled heavlly on students
learnling from each other - if oniy by eavesdropplng on each other’s
recitations " (p.189). However, the one-room school did not receive
any attentlon In the educatlonal literature until the 1930’s.

Al though péer teaching was cuaslisered to be a valuable teachling

toal, it did not seem to merit professional attentlon.

ok
-
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From 1900 to 1960 there was little mention of peer tutoring,
Post war moblle populatlons resulted In diverse classroom
sltuations, resulting ln the need for new educatlonal methods,
teaching technlques, instructlonal materials and support materlals.
The plight of urban education heiped to further the need for
volunteer tutors and paraprofesslonals. It was at this time that

peer tutoring became more widespread and researched.

The need for more individual help for students continued to
grow, and the decades of the 7705 and “80s demanded of the teacher
moere lndividual!zed work with students of dlverse abillity and needs.
teachlng became more complex and more time was needed to tend to
admlnlstrative, nen-lnstcuctlonal functlons of accountability

{McAlllster,1990.

Reviewing some of the studies appiied to peer tutoring revealed

common acvantages for both tutor and tutee. Thelen (1976) noted that
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the tutor can develop academic sk!lls or knowledge while teaching
others. "Students learnlng through heiping each other is a very

promising alternative to learning through competlng with each other

" (p.229).

Johnson and Johnson (1974) have also addressed the Issue of
competition versus cooperatlon in Jearning. Thelr research has
shown that cooperation leads to respect for lndlvidual dlfferences,
effective communlcation between students, cognitive develcopment and
the elimlnatlion of feellngs of failure.

Their dlscussion of goal structures can also be viewed asg
reasons for peer teachlng. They concluded that peer teaching Is
effectlve for gtudents who do not respond well to adults. A bond of
friendshlp can develop between tutor and tutee which can hbe
Impertant to the integration of the sliow learner into the ciass.
Peer teachlng can also take pressure coff the Leacher by allowlng her

more time to meet cla wtoom needs, while Insuring lndivigual
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attention for the slow learner (Johnson & Johnson, 1975).

Trovato and Bucher (1980) studied peer teachlng In a corrective
reading program using second and fourth grade sublects. According
to their research,” both reading and comprehenslon were
signlflcantly increased by peer tutoring, relative to the control

group " (p.129).

After reviewing literature on tutoring, Lewis (1979) pointed out
contradictions on the beneflts to the tutcc. Whlle some studles
showed Increasesa in the academlc achlevement for tutees, others did
not show a difference in achievement as a result of the achlevement,
He cautioned that " ... one needs to be careful about the types of
tutoring treatments given, the duration of tutoring sesslers, and

the availaﬁllity of control groups for comparisons * (p.42),

Devin-Sheehan, Feldman, and Allen (1976) as a result of research
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review on peer teaching concluded that several dlfferent klnds of

tutoring programs can effectively Improve academic performance of

tutees and, In some cases, that of tutors as well. Regardless of

whether or not the tutee lmproved In the tutoring sltuatlon, they

sugges‘ed that a broad range of students may beneflt from acting jn

the role of tutor.

Dlliner {cited In Wagner,19B2) also examlned the effects of

tutoring on the tutor. Her resuits showed not only poaltlive attltude

changes In tutors, but gaings in readlng scocres, [mprovement In

language skills, interest | subject matter, and better grades. 5She

concluded that tutors were successful in splte of the condltions In

whlch they tutored.

Allen and Boraks (1978) developed the "Reclprocal Pee: Tuterlng’

program In which ch!ldren of the same-age and simliar ablllty were

palred as tutoring teams. They were taught teaching behavlors, and

ar
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alternated as tutor and tutee. The results of this study Indicated
that elementary schocol chlldren, who needed remedial readling were

able to benefit from same-ade peer tutorl!ng.

Ariditlonal studles ceonducted by Elliott (1977) and supported by
the work of Hayea (1978) found that peer teaching allowed tutees the
opportunity to have Individual needs met while !ncreasing academic

achievement and self esteei:.

Peer Teaching: Students Helplng r‘tudents

McAllivter (1990) defines peer teachinhg as a process by which
cne pupll with minimal tralning, but adequate competence, and under
a teacher’s guidance, helps one or more atudents learn a skill or
concept. Tﬁe value of extra reading practice for at-rlsk readers is
obvious, but cohcern for the impact on the student tutor causes

anxiety on the part uf some teachers. Research reviews on the effect




Page {5

nf peer tutoring on the tutor finds that the tutor accelerates at

least as much, |f not more than, the tutees (Sharpley and Sharpley,

1981)

Research from Johrs Hopkins Unlverslty (Slavln, 1987) examlnes
how peer teaching can be used during rezding Instructlon within a
basal program. The program, known as Cooperatlve Integrated Readlng
and Compasition (CIRC) focused on thlrd and fourth-graders worklng
In heterogeneous groups tor language arts, readlng and writing.
Components of the preogram featured Inltlal teacher Instructlon, team
actlvities, paired readlng, and a writing-as-process approach with
peer response groups. Results from the 11 experlmental and {0
control classes ylelded slgnlficant achlevement in growth in favor
of the experlmental classes In reading. Vocabulary, comprehenslon,
language éxpresslon. oral readlng, spelllng and wrltlng showed
aslgniflcant gaing. Peer lnvolvemen! ag part of regular classroom

instructlon has proved Lu increase student achlevement in all facets
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of language development within young elementary students.

Studert achievement as measured on tests, student attitudes
toward subject matter being studied and effects on gself-concept were
the subject of an analysls conducted by Cohen, Kullk and Kullk
(1982). Forty-five of the fifty-two studies that dealt wlth student
achievement reported finding that students who were tutored
performed better than students in a conventional ¢lassroom., In all
eight studles that dealt wlth student attitude toward subject matter
being taught, It was found that student attltudes were more positive
in classrooms with tutoring programs than In classrooms without
them. Nine studies reported the effect of tutorlng on tutee’s
seif-esteem. Of those, seven found mere favorable self-concepts in

students being tutored than in students conventlonally treated.

In general, reviews conclude thal academic galns are reported

for wel] structured tutoring programs. However, Kalfus (1984»

(%)
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concluded that even unstructured tutoring programs were more
effective than Independent seatwork, but agreed that structured
programs probably promote greater academlic galin. Gerber and Kaufman
(1981)> noted , "...peer tutoring may be at least as effective as
teacher led instructlion under certain conditlons, and that peer
tutoring as a supplement to teaching may be better than teaching

alone (p.16Q).

Hendrlckson (1981) investigated a peer tutoring format, using
game age, simlilar skll) tutors, within a ccunty, uslng 2,386
significantly underachieving students in grades | through 7.
Curricular areas were limited to reading and math., During both
years of the study, achlevement reached an average of one and
one-half that of the nallonally expected s~ore. It was shown to be

particularfy heneficial te |low achieving students,

A palred repeated reading program to develop fluent readers waa

‘)
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developed by Koskinen and Bium (1986). The structured strategy used
repeated palred reading technlques wlth students alternating the
roles of readers and |lsteners. Results found palred repeated
reading to be an effective and practicat aiternative to traditional
classroom Instruction. Students and teachers found It to be easy to
learn and manage. Mcre importantly, below average readers who used
the strategy showed conslderable improvement [n fiuency, word

recognltlon and comprehension.

In New Zealand, Limbrick, McNaughton and Cameron ¢ clted in
Topplng, 1989) reported in an experimental study that tutees macle
galns of at ieast 6 months in reading age over 6-10 weeks of
tutoring, lwice as much as other at visk teaders wlthin the same
classroom whe did not recelve tutoring. Tutors alsc showed galns
between 4 and 24 months, comparable to those of the tutees. Peer
tutocred Paired Reading alsn served to ensure that extra tlme

allocated for reading actually resulted in extra time engaged in
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readlng.

Actlve Reading Engagement and Achlevement

The amount of time that”at-risk"readers spend in actlve reading
nangagement has long been the topic of substantlal research.
Mclermott (1977 found that poor readers spend less time readlng In
the classroom than good readers and Interactlon between the teacher
and readers gseemed to favor the guod readers Good and Brophy (as
clted In Allington, 1990} suggest that low achlevement readers
typically recelve fewer oppocrtunitles to read than hlgh achieving
readers. After revlewing the research, Alllngton (1980) conciuded
that poor readers do not complete equivalent amounts of readlng In
context and have few opportunitlies for silent readlng, therefore,

reading opportunlties must !ncreas for addltional readlng
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experiences. The learning rate ¢of poor readers wlll never equal
that of better readers 1f the poor readers proceed at half the pace.
According to Alllngten, the means to this end 18 of less concern and
therefore, suggests to this writer, that palired reading may be one

method to achleve this gual.

Graden, Yhurlow, & Yseldyke (1983) found that, »nn the average,
students spend only 1D minutes per day In sllent reading and less
than one minute per day reading aloud. Hall, Delguadrl, Greenwcod,
and Thurston (1982} reported an average of only 4 minutes of oral
reading per day and 11 minutes of silent readlng for 12 elementary
students., Leinhacdt, Zlgmond & Cocoley ¢(198l1) suggest that changing
the Instructleonatl environment to increase Individual readlng as
Jittle as 5 to 10 minutes per day, wlll increase achievement. They
report that an average of one minute per day of sllent reading wou!d

increase postiest scores by . polnt; an lncrease of 5 minutes »er

day would result in a one month gain (grade-equlvalent «cale) of
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addlitlonal reading achlevement. Peer tutoring has been suggested as
one way to Increase reading tlme on task and interactlive Instruction
whlch can lead to !ncreased achlevement (Hall et al.,1982) (Searles,

Lewls, and Morrow, 1982).

Attitude and Achlevement

For many years, chlldren’s attitudes toward reading have taken
aa back seat to reading achlevement. However, now researchers find
that developing attltudes and posltlve self-concepts can be the most
Important part of a students reading program (Glpe, 1987},

Despite the seemingly |mportance of how attltudes toward ‘eading
affect achlevement 'n reading, relatlvely little substantive
research has been conducted (Alexander and Fl!ler,l976 ;Summers,

1976). The dliffliculty ln attltude measurement rest In the very

s
P ¥
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nature of attltude jtself, Estes and Vaughan (1985} acmit that "
even among theose who would wish to do so, few people really belleve
that attitudes can be measured" (p. 64). Teale (1983) ceoncurs that
attitudes cannot be easlly measured, but can only be Inierred.
Recent efforts to create an attlitude survey which allows teachers to
estimate attitude levels wlith a measure of cellablliity have been

created by McXenna and Kear (1990,

Early research |ndicates that the attltude toward reading lIs
related to readlng achlevement. BHall (1978) suggests that when
achlevement lmproves, attltude often Improves, and when attltude
Improves, achievement often lmproves, A determination of whlch
factor lnfluences the other was not made. However, a relationshlp
between attlitude and achievement was clearly established. Davis
(1978) found that attitudes toward readlng beccome inore poslitlve when
achievement Improves and that attitudes are more dlrectly related to

achievement rather than Lo ability as determined by IG.

e
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Blocom ¢(1984) reported the advantages of tutoring. He clted the

Importance of relnforcers to Improve self-esteem In a learnlng

sltuatlou. Relnforcers can Include cne’s peers. He found that the

average tutored student outperformed students in the control group.

He also found that student attltude and interests were poslitively

Influenced by the peer tutoring process.

Concluslons

Peer tutoring has been a topic studled by researchers for

decades. Ay a result, a conslderable counsensus has emerged. Since

achievement is a primary go ! of educatlon, almeat all studles

meagure achievement as related to peer tutorlna. In general,

research cited In thig review hag found an lncrease in academic
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achlevement when peer tutoring Is used at both elementary and

secondary levels,

Other studies focused on the attltudes of studen®s within the
peer tutoring sltuatlion. Again, most resulted in more positlve
attitudes by both the tutor and tutee toward sublect matter., The
confldence that students begin toc feel wlthin the peer tutoring
relationship |Is often incaliculable, which, ironlcailly, Is the most
difflcult and sometimes Impossible to measure. The tutor galns
confldence that he is performling a worthwhile task, while the tutee
is enmeshed In the learnlng process In a non-threatenlng
relatlonshlp. Students begin to understand the necessity of
Indivlidual contributions to attaln a group goal, making motlvation

to achleve a strong compenent of peer tutoring.

In addition to increased . idemic achlevement, more positive

attltudes toward subject matter, Webb (1987) also identlified more

)
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gubtle advantages of peer tutoring. He concluded that the

expet-lence could also foster cross-cultural and interraclal

awareness. It also gave teachers cpportunities for flexibility and

enabled them to target thelr efforts toward indlvldual needs of

gtudents.

Teacher concern for utillizatlon of time wlthin the classroom Is

the forus of this researcn. Pee: tutoring enables students to draw

upon one another’s expertise to solve this kind of problem.

Students recelve Immediate feedback within the peer tutoring

gltuatlon and therefore, lncreased amounts of time spent on task may

result in Improved grades. Many tasks are peer dlrected activitles

and chllidren begin tc assume responsibllity for thelir own learning.

They therefore become more self-directed.

Many researchers urge continued studies be conducted In the area

of peer tutoring and 1ts impllications to the .eachling process.
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Boggsert (1989) suggested that research be continued to tegt the

Ilmits of peer tutorlng and to broaden our understanding of why and

how |t produces It various effects. He malntalns that what we

already know |s mare than enough to Justlfy the 2= of peer

tutoring.
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Chapter Three

Methods and Procedures

A review of the literature which portrays paired reading as an

Instructional strategy, provided inslght to thls wrlter In pianning

a program for Implementaticn of palred readlng into a thlrd grade

elementary classroom. Palred reading will be used In an effort to

increase reading achievement and lmprove readlng attltudes of five

selected palrs of students.

Settlng

The Passaic County city of Clifton, New Jersey is located

thirteen mlles west of New York Clty and covers an area of 11.75

square milea. {lifton has a population of approximately 77,000.

-~
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Cilfton’s 13 neighborhood elementary schools serve 3,064 puplls
from K through 5. The schools range In enrollment from 130 children
In School Four to 420 In School Twelve. Students go on to the
Christopher Columbus or Woodrow Wilson Midd!'e Schools (6-8) and then
to Clifton High School which has 2,100 students. Class size varles

throughout the district, but the average size ls 22. The present

student populatlon ls 7,198 students.

Clifton Is a very diversified type of community. It can be
descrlbed as an urban-suburban clty wlth a range of nelghborhecod
styles. For many years Cllfton had been predominately a
White-middle-class communlty. In recent years, Clifton has become a
more racially and ethnically mixed town. Dlfferent schoolg have had
an Influx of many diverse cultures including &rabic, Polish, Spanlsh

and Aslan.
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Sample

School Four |3 a small nelghborhood K-5 schocl Ln Cllfton, H.J.,
consisting of cne class per grade, with a total school population of
121 students. The partlclpants In this study were drawn from the 21
third grade students. Five glrls and five boys served in
tutor/tutee rcles. Student paliring was determlned by the free
response portlon of the Student Attltude Survey. In that portlon of
the survey, students ldentlfled classmates that they consldered to
be "good readers." Readlng abillity was based on CTBS total reading
stanines from the previous year. Table | preflles the paired

partners.
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Table 1
Learning Palrs Sex Read!ng Abliity - Stanine
Tutor A F Hlgh 7
Tutee A F Average 5
Tutor B F Average 5
Tutee B F Low Average 4
Tutor € M Average 5
Tutee C M Low 3
Tutor D M High Average 6
Tutee D M Low Average 4
Tutor E F High Average 6

Tutee E M Average 5
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Instruments

The Comprehenslive Test of Basic Skills wlil be used to measure

reading achievement. This standardlzed test Is adminigtered to all

students each Spring. Test results from the second grade will be

compared to those of thlird grade. The total readling results will

vieid pre~ and post- data fer the selected readlng pairs.

Additionally, a Student Attitude Survey was administered to the

students [n the Fail and at the conclusion of the sixteen week

program. Anecdotal records and student response logs were referred

to for supporting documentatlon.

Comprehenslve Test of Basic Skills, Fourth Editlon - (CTBS/4)

Thls test |s Intended to sample various ski11ls represented in
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the domains of the curriculum so that Inferences can be made about
overall achievement in those domalns. The Kuder-Rlchardson formula
20 (KR 20) wvas applled to the CTB5/4 toc measure internal
conglstency.. The formula provides a reliabllity estlmate that
equals the average of all spllit-half coefficlent that would be
obtalned on all possible divisions of the test into halves. Such a
split -half coefflclent would be obtalned by correlating one half of
the test with the other half and then adjusting the correlatlon by
the Spearman-Brown formula sc that It applles to the whoie test.
Content valldlty of the CTBS/4 is checked by comparling the
content descriptions and the test ltems to particular cucriculum
objectives. Standardizatlon took place In the Spring and Fall of

1988, usling stratified random sampling procedures.

Attiti de Survey

The teacher-made attitude survey consisted of twenty questlons
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which were answered by all thlrd grade students. The questions were
cesigned to sample readlng attitudes of the students ln the areag of
Indeperdent reading preferences, reading done In school and
gelf-perception of the student as a reader. Partlclpants responded
on a five point scale ( & = strongly agreelng with the statement, |
> strongly disagreeing with the statement). Additlonally, students
were asked to answer two questions concerning reading strategles and

tdent | flcatlion of " good readers" Iin the class. (See Appendlx A),

Anecdotal Records

Throughout the palred reading program, teacher observatlons were
kept for the purpose of recording the Interaction between tutor and
tutee. Formal observat ons were made on an average of three times a
week. Durlng tnls time, this writer would sit with the palred

readers, listening to cral reading or post reading discussion and
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recordlng cbservatlons. Of partlcular interest at this time, was
the way In which asslistance was given to the“at-rlsk"reader, and how
that help was received by the tutee ( Appendlx B). Informal
observations were also recorded throughout the day which noted

Interactions between tutor and tutee In varlous learning sltuations.

Response Logs

Each child malntalned a dated response log in which a dally
response to )iterature was kept. The content was in the form of
free-response or teacher-dlrected response tc dally readlings. The
logs were Inltlated approximately sixteen weeks before the palred
reading program began. At this time, responses were made
Individually and without partner dlscussion. The children continued
to respond for the sixteen weeks of the program. During thls period

the students world " Read - Reflect - Respond - Review" wlth partner

tnput.
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Procedures

Background

Prior to the paired readlng project, the thicrd grade class was
crganized into cooperatlve rcoups of students, ranging In number
trom four to flve. Cross- grade teacher artleculatlon was an
important component of the whole language program. Successful
strategles from previcus years, such as cooperative groupling, were
generally continued and extended the foilowing year. Student
portfoulles continued to be developed wilh new features added In the
third grade. In addlticn to samples of work, now children were
addlng attitude surveys, self-evaluations, peer evaluatlons, taped
readings and reading logs to thelr portfolios \n an effort to move

toward more authentlc assessment .
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In th2 Fall, a Needs Assessment was developed for the class,
which was based oh the prevlious year ¢ CTBS scores. It was one
methed which the distcict required, to identify "at- risk' students

In varlous areas of the cucciculum, includling readlng.

Informal classroom observations of the "at-risk" readers began
In October. While they appeared to be Involved within the
cooperative groups, at times they were quite content to let others
do the work. Applylng speciflc cooperative learning technlques
eaged the problem in most areas of the curclculum. During reading,
however, they were easjly distracted and found it difficult to stay

on task.

At this same time, attitude surveys were completed by all the
students in the claas. Fesults from the survey Indicated that five

studenty In the ciass percelved themselves as poor readers. 0Of that
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number, four had been previous!y ldentlfied as "at-risk” In the
Needs Assessment. They were also able to name “more-able® readers

In the class, and descrlbe why they were better readers.

[t was at thls polnt that the jdea for palrlng students as
learnlng partners began to develop. My initial purpose was to
increase the amoun' of tlme the students spent In actlve reading
engagement while allewing the students to beneflit from a mlxed-

ablllty grouplng amd lmmedlate posltive feedbaack.

Getting Started

Each of the five "at-risk" students was palred with one of the
"more-able’ readers from the attltude survey. The remalnder of the
students were randomly palred., Stucdents did not asscclate the

attltude survey resul!ts with the pairing.
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Reading instruction for the yvear focused on flve novels, as well
as poetry, author and genre studles. Students also partlcipated in

DEAR tlme on a daily basis and a medla center perlod once a week.

Students were paired as learning partners durlng the classroom
reading blocks of tlme. Dally reading generally followed the same
format. Warm-up practlices incliuded journal writing and poetry.
Speclific sklll Instruction mlght be included at this time In the
form of teacher-directed mini-lessons. Journal sharling and a

teacher read-a-loud would foliow.

Paired readlng partners would then "buddy-up" to begln work on a
daily assignment. Wwhen partners orally read to each other, they
were encoufaged to help each other as necessary. They shared
dlfferent reading strategies and then discussed the chapter freely

or using guidelines which I would outline on chart paper. Each

ERIC
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student Indlvidually responded to the chapter {n a response log.
Later, thls log was shared with the learning partner and ultlmately

with the ¢lass.

My observatlons were kept in the form of anecdotal records. [
moved from palr to pair llstenlng, observing and modellng dlfferent

ways for students to be of asalstance to each other.

About four weeks lnto the program, a dlscussion about varlous
read'ng strategies used by the students, led to the development of
the student generated checklist. It is used on a weekly basls
allowlng the learning partners to share positive comments wlth each

other (Appendix C).

Students alsc evaluated thelr own progress at the conclusinn of
each novel. Thege self- evaluations as well as the checkllists were

kept In each student’s porifolio.
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Collection cf Data

At the concluslon of a sixteen week perlod, the CTBS test was
adminlstered. Growth was assessed in terms of Grade Equivalents and
Stanlnes for students paired wlth partners in this study. Students
completed a post-attitude survey and changes in attitudes were
evaluated. The results were reported through tables and narratives
to answer the guestlonsg raised in Chapter 1: Will reading attitudes
become more positive aé a result of paired reading? Wil{ reading

achlevement lncrease?




Chapter Four
Results

To determine whether or nct a palred readlng program i{n thlrd
grade had an effect on student achlevement and attitudes, flve tutor
- tutee gets were tracked cver one school year. In an effort to
measure reading achievement and growth, the total readlng Scores of
the subjects on the CTBS, glven in March of third grade, were
compared to the results of the second grade test, A pre- and post
Student Att!tude Survey was administered to vlew changes [n attltude
toward reading., Anecdotal records and readlng reSponse 1oyg
completed durlng the slxteen week program were used as addlticnal
evaluative data.

Reading Achlevement
. For the ten students who partlclpated In the program, the

results of'both their second and third grade CTBS total reading
grade equivalents were used 19 a basls for comparison. Vocabulary

- and reading comprehension subtests combined to form the total

4 (51
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readlng score

The comparlsons which measure readlng achievement and growth

patterns of the five reading palrs are shown In Flgures | through 5.

Flgure | shows that Tutee A, who had inltlally been reading at

about

a 2.5 level

In March, was now reading at about a 5.0 level.

This Tutee made much greater growth than did the Tutor, who went

from 4.0 to 4.8.

months,

GRADE EQUIVALFNTS

In fact, the Tutee surpassed the Tutor by about 4

FIGRE 1

BAR GRAPH OF CIBE 'TOTAL READING SCORES

PRE- AND POST TEST COMPARISONS
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A slmllar growth pattern emerged for palr E as shown In Flgure 2
of the study. The reading level of the Tutee Increased from a pre-
test score of about a 3.1 In March, to about a 5,1 post test result.
Agaln, the Tutee surpassed the Tutor, whose readlng scores went from

3.6 to 4.8, Reading levels dlffered by about 3 months at the end of

the program,
FIGURE 2
BAR GRAPII OF CI'BS TUIAL READING SCORES
PRE- AND POST I[TST OMPARISONS
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Figure 3 showa that both Tutor and Tutee In pair C had the
lowest pre-test readlng scores of all the sublects |n the study.
Post-test scores indicate that reading achlevement for Tutee C
Increased from 2.4 to 3.6, and for Tutor C, from 3.1 to 4.0. Growth
for the Tutee was about 1.2, and for the Tutor about .?. Whlle the
Tutee did not surpass the Tutor ln thls palr, greater growth was
Indicated for the Tutee, and at the concluslon of the program thls

pair was also readlng at about a 4 month range dlifference.

FIGURE 3
BAR GRAPI OF CIBS TOTAL RERDING SCORES
PRE- AND POST TEST COMPARISONS
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A similar pattern of reading growth emerges for both Tuter and
Tutee in Flgure 4 reults for palr B. Tutee B Increased from about
3.1 to 4.1, while Tutor B showed an Increase of 4.7 te 5.7, Both

Tuteor and Tutee had galns of about 1.0 years.

FIGURE 4

BAR GRAPH OF CIBS TUTAL READING SCORES
PRE- AND POST TEST COMPARISONS
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Flgure S shows results for palr D. Agaln, both Tutor and Tutee
have slmllar growth pattern. Reading results show an lncrease from
2.2 to 3.7 wlth a ogaln of 1.5 for Tutee D, while Tutor D Increased

from 3.5 to 5.1, Indlcatlng 2 galn of 1.6.

FIGURE 5
BAR GRAPH O CI'BS TOJAL READING SCORES
PRE- AND POST TEST COMPARISONS
6.0

4.5

P

4.0 |—— i

1.5 //
3.0 .
2.5 el -

o LI i)

" Tutee D Tutor D

l Prrn- test ‘ / ‘i lost tesh

GRADE EQUIVALENTS
in
P
|




Results In achievement show suhstanttal galna for tutees In the
palired reading program. For those tutees who entered thlcd grade
reading below grade level, the 1esults indlicate that they are
presently reading at or above their present grade level. In two
cases, post test data shows evidence that tutees are preser.ly
readlng at grade equivalents shown to be higher than that of their
tutors. Simllar patterns of grovth emerge for the remainlng pairs.

All post test grade equivalents for tutors indlcate gains in reading

achlevement .

Student Attlitudes
In an effort to measure student attltudes toward readlng, a pre-
and post- attlitude sucvey, developed by this researcher, was
admlnlstergd to the entire third grade class, as part of portfollo
assessment. Even though the surveys were anonymous, students filed

them in Individual portfellos which allowed this researcher the



opportunlty toc tally results. Anonymity was used in an effort to

el lminate responses made to please the teacher. Students responded
to twenty questlons surveying lndependent and school readlng
preferences on a flve point scale ( 5 = strongly agreeing wlth
statement; 1 = strongly disagreeing with statement). The post survey
also asked students to freely rescond to personal *llikes " and
*dislikes" of the paired reading program,

Table 2 shows the results. On the pre- survey, the tutees’
scores ranged {rom 52 to 69, whlle on the post survey acores ranged
torm 76 to B85, All post- results Indlcate large gains ¢ 15 to 24
points ). As for the tutors, pre-test scores were generally high,
and therefore, di‘fferences In pre- and post- Survey scores were not
as evident. Post- test scores are, however, quite simiiar to those

nf tutees, ranglng from 72 to 85.

=T
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PRE-
63
62
58
52
69

TABLE 2

SIUDENT ATTITUDE SURVEY
PRE- AN POST SURVEY RESULTS

Possible Score = 100

TUTEES

POST
78
80
78
76
85

TUIRS

129 )8

81
78
80
85
72

Page 49

DIFFERENCE

+18
+20
+24
+16

DIFFERENCT

+0
+3
+3
+6
+8
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The resuits of the attitude Survey were dlfficult to determine
because of individual student Interpretation of some questions.
This regearcher dld not anticlpate the problem with three of the
questlons In the post- survey, because they di¢ not surface durlng
the pre- survey.

After the surveys were collected and tallled, one student
explained that even though he wanted to read at home to his family,
they dldn’t have time to |lsten, which made him “feel bad."
Therefore, he clircled the "sad face" on the Survey.

A tutee noted that In the beginning of the year, she thought
that being able to sound out words Indicated that a person was a
good reader. Therefore, she clrcled the "happy face" (5) on the
pre- test. The tutee also noted that her tutor could not always
sound out all of the words when reading, and yet was a very good
readge °, so'the tutee circl. t the "sad face." The Importance of
soundlng out every word had changed to a more pogltive attltude, and

yet |t was portrayed negatively on the survey.
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Finally, one tutor respcnded to the questlon * I would llke to

be a hetter reader " by clrcling the sad face. When asked about the

response, the tutor replled: " 1 thlnk 1‘m a great reacder already!*

Agaln, the posltlve attltude reflected a negatlive rating.

The resulting tallles do not take into conslderation student

Interpretatlon of the questlons. They are the actual results

cbtained from the surveys. While indicatlons of more positive

attltudes emerge in both tutor and tutee azm a result of the palred

readlng program. the exact range of the change !S uncertaln.

Hovever, It ls evident that more positlive feellngs emerged as a

result of the program because the range of both tutor and tutee were

quite similar as Indicated |n posSt- surver results.



Anecdotal Reccrds

Dbservatlons noted during the palred program were recorded on a
regular basis, A review of those observations indlcate that the
palred program was a workable strategy for classrcom readlng.

Strategles modelea by the teacher were initially an lmportant
component of the program. THat teacher role was eventually
minimized as students accepted alternating responsibllities of tutor
and tutee. It should be noted that for the purposes of the study,
thls researcher asgigned rojes to the students, However, the
students were unaware of thuse roles and only knew that they were
learning partners. During one of the dally observatlions, this
researcher noted ln the anecdotal records that the tutee helped the
tutor wlth.the pronunciatlion and meanlng of the word 'Chow Mein’

because "my family ulways eats Chinese Food and I know the word from

the menu!"

a -
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When the students were initlally paired with a partner, this
researcher belleved that more galn would result when the poorest
readers were palred wlith the high abl!lty readers. Observations
Indlcated that the *hlgh readers" had more difflculty Sharlng
reading strategies. Readlng seemed to be a more natural process for
them. They were not conSclously aware of variocus readlng strategies
that they used. Therefore, they weére not as able to talk wlth the
tutee about the strategles as this researcher had antlclpated.
Partners who were of closer abllity range and who were identlflied as
average readers were more actively engaged in the text. The exchange
of ldeas, coachlng and encouragement were more obvious with these
pairs.

Partners seemed very comfortable working together. Anecdotal
records trace patterns of "at - risk" students gradually bullding
confidence in their readlng abillty and beglnning to assume
responsibllity for thelr own learning. Partners seemed very

comfortable working together and welcomed opportunities to practice

(%)
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reading and wrlting with a trusted buddy. Subtle extenaions of
paired reading spread toc other subject areas, DEAR tlme, and Media

Center classes, when Students freely chose thelc partners to work

with,

Discussion

The palred reading program In third grade has positively
Impacted on the students in the class. In general, the children
enjoyed working with a partner, and had more frequent extended
opportunitles to read, which made them a!l better readers
(Alllngton, 1990). They didn“t hesitate to ask each other for help
and seemed to be actively engaged In thelr own learning. The palred
program set the tone for a collaboratlve learnlng atmosphere. More
positlve, accepting, and supporting relatlonshlps continued to
develop thfuughout the ptogram. Thls is consistent wlth the
findings of the Johnsons (1974, 1975).

The research :ited In this review found increases In acadenic

{




achievement as a result of peer tutaring for both tutor and tutee.

The results of thls program support the need for similar research

and suggest that Improvement may be llnked to more positlve

attltudes toward reading (Gipe, !(987) as well as more time spent In

reading. It was apparent through pre- and post- test comparlsons of

the attitude survey as well as anecdotal records that more posltlve

attitudes have developed as a result of the program. (Estes and

Vaughan, 198%5).



CHAPTER FIVE

Conctlusions and Recommendations

Throughout the slxteen weeks of thls program, ten third grade
students participated in a paired readlng program Iln an effort to
determlne If such a method would improve both student attltudes
toward reading and reading achievement. Data from CTBS tests and
Student Attltude Surveys were collected and compared using pre- and
post- test graphs and tables to present results, Anecdotal records
were also used as addit,onal evaluative measures to support

test/survey results.

Convlusions
Results from the Student Attitude Survey indlcated that
attitudes toward reading had Improved for both tutee and tutor.

However, difflculty in Interpretation of the survey by the students

L'
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may account for some dlgcrepancy in the extent of attitude changes
for some of the students. Anecdotal records based on teacher
obgervations and student self-evaluations mirrored positive
attitudinal changes. Students were obsgserved reading more
frequently, dlscussing books and authors, and working Intently with
thelr learning partners to meet a common reading goal,

Reading achlevement and growth as measured on the CTBS resulted
In gains for both tutee and tutor. While growth patterns were
different for each palir of students, at the end of the program, all
students were at or above grade level, with the tutees generally
making the greatest gains, sometimes surpassing scores of their
tutors. The 1lnk between attlitude and achlevement was evident, but
thls researcher could not determine which factor influenced the
other ¢ Hall, [978). Changes in both attltude and achievement seemed

to develop concurrently and at a ateady pace.

Recommendat ions

LIS
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A palred reading program Is a manageable classroam strategy that
can be easlly implemented to supplement varylng teaching technlques.
Teachers can feel confldent that both tutors and tutees will
beneflt in terms of achievement and attltude.

As a result of paired reading, teachers may finc that they have
more avallable time to spend meeting the needs of diverse learners.
Students will begin to assume responsiblility for thelr own learnlng,
relying on themselves or thelr partner whenever possible.

Motlvation becomes an intrinsic force,

While no speclal training is necessary to begin a program,
teachers should be aware nf student achievement levels azad
perscnallties before palring students. It is this researcher’s
oplnlon that students worked better as partners lf thelr abillty
levels weew not extremely dlsparate levels. For example, a tutee In
the progra@ commented that the tutor read too fast, and the tutee
could not keep up with tutor sometimes.

Paired reading should not take the place of teacher instruction.



g

Mini-lessons can be 2 'dally routlne to address varylng skllls.
Palred readlng partners then have the opportunlty to practlce skllls
before meetlng for large group sharing. The added confidence galned
from thi: practice may be largely accountable for changes In
attltude toward reading.

Initlally, teachers will need to be prepared tc model strategles
whlch will be helpful to the learning partners. @Gradually, thls
role will be diminlshed as students assume more responslbillty for
thelr own learnlng ¢(Vygotsky, 1978).

Regults in achlievement show substantlal galngs for tutees In the
palred reading program. For those tutees who entered third grade
below grade level, the results indlcate that they are presently
reading at or above their present grade level. In two cases,
post-test data show evidence that tutees are presently readlng at
grade ertlyalents shown to be hlgher than that of their tutors.

Results of the attitude survey reflect attitudes of the tutees

which are generally more pogsltlive ag 2 result of the program and




quite simliar to those of the tutors. The palred reading program
seems to have Improved both attltude and achlevement for all
partlcipants. These are valued educatlional goals which cannot be

overlooked |f students are to experience success [n schools.
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APPENDIX C

STUDENT GENERATED CHECKLIST




To my class partner: From your learning buddy:

Datea:

I was so happy to see you:
Reading in your free time!

Trying to figure out new words using the context
prefixes, suffixes,
syllables
_ letters, sounds
dictionary
Reading carefully and making sense of the story.

Re-reading and ashking me a question if you didn't understand.
I was so happy to hear you:
“eading with expression!
Feading at a nice rak:.
I liked your piece of writing becauuoe:
It had a goed beginning, middle and end.
It was planned carefully,
You were careful with spelling, proofreading and mechanics.
It was a piece that you really wanted to tell.
T could tell that you were a good listener because:

You naid close attention and asked good questions.

You followed directions carefully.

You Lewked at the person who was talkineg,

Cominent sz




